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Examining Young Children’s Information Practices and Experiences:
A Child-Centered Methodological Approach
1. Introduction
Child and youth engagement with information has been a significant area of study within
library and information science (LIS) for many years (Agosto, 2018). Through the related lenses
of information behavior, information practices, and information experience, LIS researchers have
explored the information needs of children and youth, as well as the ways in which they engage in
activities such as information search, information seeking, information use, information sharing,
and information creation in a variety of contexts. While there is a substantial body of existing
research in this area, there remains room for growth, in both the research questions addressed and
methodological approaches used. For example, in her review of the extant literature on youth
information behavior and practices, Agosto (2018) notes that the LIS field is “in serious need of
more studies that collect data directly from young people and of more studies that aim to
understand young people’s information worlds from their own cultural and personal perspectives”
(p. 114). LIS research that directly engages with children and youth in investigating their own life
experiences has the potential to “allow information science to create more nuanced and less static
descriptions of and knowledge about children and the conditions within which they perform their
information activities” (Lundh, 2016, Discussion and conclusion, para. 4). By engaging children
directly in research, our knowledge of their lives and experiences can gain both depth and breadth.
Participatory, multi-method approaches have been established as one means of
investigating the experiences of children and youth, re-orienting the processes of the traditional
research enterprise to one that is focused on doing research with youth rather than research on
youth (Christensen & James, 2008b; Harlan, 2016; Meyers, Fisher, & Marcoux, 2007). Central to
this approach is attending to and creating space for children’s own voices through the use of
appropriate methods of data collection and analysis (Greene & Hill, 2005; James, 2007; Woodgate,
Tennent, & Barriage, 2020). Within such a participatory approach, researchers often advocate for
the use of multiple methods of data collection for a number of reasons, including: to appeal to
children’s diverse abilities and interests (Hill, 2006); to make room for participants to have choice
in how they participate (Darbyshire, MacDougall, & Schiller, 2005; Fargas-Malet, McSherry,
Larkin, & Robinson, 2010); to allow for participation in line with children’s different
communication styles (Clark, 2005); and to increase the likelihood of the researcher understanding
the child’s meaning (Clark & Moss, 2011; Garbarino & Stott, 1992). Examples of work within LIS
using a participatory, multi-method approach to exploring children’s engagement with information
include Agosto and Hughes-Hassell’s (2005) study examining the information seeking behaviors
of teens within the context of everyday life, Meyers, Fisher, and Marcoux’s (2007) “Tween Day”
methodology used to explore the everyday life information seeking behaviors of 9-13 year olds,
and Fisher, Bishop, Fawcett, and Magassa’s (2014) “Teen Design Day” methodology that was
used to explore the ways in which teens act as information mediaries for their families.
2. Problem statement
While there are several notable examples of LIS studies that have taken a multi-method,
participatory approach to understanding the information practices of older children and youth,
studies taking a similar approach to understanding the information practices of young children

(those 8 years of age and younger) are quite scarce. The majority of information behavior/ practices
research with young children has taken an etic approach, relying on methods such as observing
children as they go about their everyday activities, either in-person (e.g., Agarwal, 2014) or via
video-recordings (e.g., Barriage & Searles, 2015; Given et al., 2016); analyzing their online
activities (e.g., Foss et al., 2012; Silverstein, 2005; Spink, Danby, Mallan, & Butler, 2010); and
asking parents to report on their children’s activities (e.g., Barriage, 2016).
In response to the need for research examining young children’s engagement with
information from the perspective of the children themselves, this study sought to develop a
participatory, multi-method approach to studying the information practices of children ages 5-7
years from the perspectives of the children themselves.
3. Literature review
3.1 Theoretical and conceptual frameworks
Fargas-Malet et al. (2010) argue that “the particular internal images of childhood that
researchers hold will inform their choice of methods, ethical practice, analysis, and interpretation
of data” when conducting research that involves children (p. 176). Likewise, the ways in which
researchers conceptualize both information itself as well as people’s engagement with that
information has a significant influence on the design of research investigating phenomena in this
area. This research was rooted in a social constructivist orientation to understanding both children
and information, and was influenced by the following theoretical and conceptual frameworks:
• Information experience (Bruce, Davis, Hughes, Partridge, & Stoodley, 2014) provides
the main framework for this work, as primary focus is on young children’s subjective
interpretations of their own lived experiences of engagement with information, positioning
them as “experts of their reality” (Hepworth, Grunewald, & Walton, 2014, p. 1045). That is,
young children’s understandings and perceptions of information, their information activities,
and the role of information in their social practices were given primacy.
• This focus is in keeping with the mandate of childhood studies in privileging children’s
own experiences and in recognizing children as accurate informants of these experiences
(James, 2007; Soffer & Ben-Arieh, 2014). The use of a childhood studies approach also makes
salient that there is not one universal ‘child’s information experience,’ but that there is diversity
in children’s experiences (Christensen & James, 2008a). Additionally, Rogoff’s (1990, 2003)
concept of guided participation and Corsaro’s (2014) theory of interpretive reproduction
inform the framework of information in social practice.
• Information in social practice provides the framework through which young children’s
information activities are understood to occur. Information activities are the “doings and
sayings” related to information that are a part of broader social practices (Cox, 2013).
• This study is situated within the domain of everyday life, and its focus extends beyond
information seeking to other information activities such as information use, sharing, and
creation. Kari and Hartel’s (2007) concept of positive information phenomena also informs this
research, with the recognition that children may engage with information for reasons that go
beyond problem-solving or goal achievement and are associated with positive experiences and
activities.

In combination, the use of these frameworks necessitated data collection that was
qualitative and participatory in nature and conducted with children directly, and data analysis that
foregrounded children’s voices and perspectives.
4. Methodology
The overarching research question driving this study was: How do young children between
5 and 7 years of age experience information within the context of their individual interests? 1 More
specifically, the study sought to understand young children’s information wants and information
activities related to their individual interests, as well as the challenges encountered, enablers
received, and emotions experienced when engaging in said information activities. Institutional
review board approval was granted to conduct this research in the United States and Canada. Data
collection took place during August – December 2017.
4. 1 Participants
Participants were recruited by posting recruitment flyers at local daycares, libraries,
businesses, the local university campus, and on social media, and through word of mouth. Children
were eligible to participate in the study if they were between 5 and 7 years of age at Stage 1 of the
research process, and if their parents considered them to have an individual interest in some topic
or activity. Eighteen children and their parents (sixteen mothers and two fathers) participated in
this study. All but one child-parent pair completed all stages of data collection.
Child participants included six 5-year-olds, seven 6-year-olds, and five 7-year-olds. Eleven
of the child participants were female, and seven were male. Twelve parents identified their child’s
race/ethnicity as white/Caucasian, while three parents identified their children as Asian/Pacific
Islander, one as Latino/Hispanic, one as mixed Caucasian/Asian, and one child for whom this
information was not provided. Family income levels ranged from $50,000 - $69,999 to $150,000
or more, with ten parents reporting family income levels of $100,000 or more. Three parents chose
not to provide income information. Fifteen parents had completed postsecondary education, one
parent was a high school graduate, one parent had completed some high school education, and one
parent chose not to provide this information.
4.2 Data collection
Data were collected from both children and their parents over three stages, using multiple
methods of qualitative data collection (see Table 1). Data collection methods were piloted with a
small group of children before the research study commenced (Barriage, 2018b).
[Insert Table 1]
4.2.1 Stage 1: Parent survey, book discussion, poster activity, and PixStori demonstration
During the first stage of data collection, the researcher met with each child-parent pair at a
location of the parent’s choosing (such as on the university campus or at a nearby public library).
The researcher described the research study to the child and their parent, explaining that the
purpose of the study was to learn more about children’s individual interests and their related
information wants and activities, and obtained parental consent, child assent, and informed
An individual interest is an “enduring preference for certain topics, subject areas, or activities” (Schiefele, 1991, p.
302) commonly exhibited by children and adults alike.

1

consent. The presence of the parent in the interview room for the remainder of this stage of the
study was decided by the child and parent together.
4.2.1.1 Parent survey
Parents were given a short survey to collect demographic information about their family as
a whole and about the child participating in the study. The survey included questions about the
families’ socioeconomic status, racial and ethnic identity, their perceptions of their children’s
individual interests and engagement with information, and their own attitudes and approaches to
their children’s use of media and technology.
The information gained from this survey was used to complement the information gained
from the children. As Scott (2008) notes, “there is often a very large gulf between parental
observations about their child and the child’s own perceptions” (p. 88). Not only do parental
reports have the potential to be quite different from how a child would describe or explain their
own experiences, but they also may be subject to both social desirability and parental bias in their
observations of their children (Bornstein, 2014). Scholars in childhood studies that do choose to
incorporate parental reports in their work note that such methods should be used in conjunction
with other methods that focus on the children’s perspectives (Bornstein, 2014; Clark, 2005) and
caution that parental reports should be presented as “complementary” to these methods (Greene &
Hill, 2005, p. 7) or as providing an additional “[way] of seeing” the child’s experience (Clark,
2005, p. 39). In this study, the parental survey was used to gain information that the children
themselves may not have been able to provide, such as the family’s income level and parents’
attitudes toward media use, as well as information that was used in conjunction with the
information provided by the children to gain a more comprehensive understanding of the children’s
experiences.
For example, in the parent survey, the mother of participant The Rock 2 described her 7year-old son as “an ‘all-in’ kind of kid. He will find something he likes and be absorbed in it.” She
noted her son’s interest in “hockey in all forms,” and reported her perceptions of his information
activities related to this interest, including watching others play the sport, either in-person at the
local hockey arena or on television, and trying “new tricks with his hockey sticks and new skills
while skating.” She noted that she supports his information activities related to this interest by
taking him to hockey games, taking him skating, sharing her own “personal knowledge,” and
“helping him word his [online] searches to get accurate info.” She also reported that her son has
access to multiple types of media/technology at home, including a tablet, smartphone, television,
and video game console. Additionally, The Rock’s mom noted that she limits his time spent
watching television and YouTube and that “he can only subscribe to an app/channel with parent
approval.”
4.2.1.2 Book discussion
To introduce the concept of individual interests, the researcher and the child read the book
Owl Boy by Brian Schatell (2015), which tells the story of a young boy whose obsession with owls
permeates many aspects of his life. Each child could choose to read this book aloud themselves,
or have the researcher read it aloud. The researcher then asked the child to identify things that they
are interested in, similar to the way the main character in the book was interested in owls.
Green (2012) has suggested book discussions as one approach to overcoming the
challenges of introducing concepts to children in a research study in a way that does not unduly
2

All names are child-chosen pseudonyms.

influence or restrict their subsequent responses to questions related to these concepts. Story times
are interactions that many children have had exposure to in a variety of settings, including in their
homes, daycares, and schools. Using picture books, children are able to make connections to their
own personal experiences (Mantei & Kervin, 2014; Torr, 2007), and are able to subsequently talk
about these connections (Evans, 2011). The book Owl Boy was chosen for use in this research
study as it tells the story of a boy who has an individual interest in owls and is suitable for the age
group under study. During the book discussion, The Rock identified his interests in cats and
hockey.
4.2.1.3 Poster activity
After the introductory book discussion, each child was invited to create a poster about their
interest(s). Specifically, once the children identified their own interest(s), they were invited to draw
and/or write about that interest on a sheet of large poster paper. The children were asked what they
know about their interest and what they do not yet know but would like to find out. These
information wants were written on Post-it notes and affixed to the poster paper. The children were
also asked to discuss how they knew about their interests, and any ideas for how they could find
out the answers to their identified information wants. Some children wrote on their posters
themselves, while others dictated their responses to the researcher.
The poster activity is a specific example of a task-centered activity, a means of data
collection that asks children to engage in some type of activity to communicate their thoughts and
ideas, rather than simply relying on verbal communication (Barriage, 2018a). It was modeled after
the K-W-L chart by Ogle (1986), a literacy activity in which students are asked to complete a
worksheet detailing what they know and what they want to learn about a topic, and what they have
learned after reading an expository text on that topic. This literacy activity has been suggested as
a useful way to structure reference interviews with children (Pattee, 2008), and was modified in
this study to focus only on what the children know and want to know about their interests, rather
than an expository text. In addition to helping structure the conversation, the poster functioned as
a reminder for the children of the aims of the photography task, as the children took their poster
home with them at the end of this stage of the study.
On his poster, The Rock included information he already knew about his interests, such as
“when they’re first born, their [cats’] eyes are closed” and “the Golden Knights are a new hockey
team,” as well as information he would like to find out, such as “how big was the biggest cat” and
“why they’re starting to take out hockey fighting” (see Fig. 1). In discussing these information
wants, The Rock also described information seeking strategies he has used in the past or could use
in the future, as well as challenges faced and enablers received in doing so. For example, The Rock
described an example of a time when he did not know where to go at first to find information about
the newest NHL team; he said “I never knew really there’s a new team. I never knew what to do.
Then the one day, three days after, I’m like ‘Oh, Google’.” He added that Google usually has the
answers, but “not all the time.” The Rock said that he often searches for information on his own
using Google, and that his parents help “just to spell.” The Rock stated that finding out new things
about hockey makes him feel “good… ‘cause then I know more about it.” He also noted that once
he learns new things about hockey, “I tell more people that like hockey, and then we can both talk
about hockey.”
[Insert Fig. 1]

Fig. 1. The Rock’s poster detailing what he knows and wants to know about cats and hockey.
4.2.1.4 PixStori demonstration
At the end of this first research interaction, the researcher introduced the children to
PixStori 3, the app they were asked to use on an iPod Touch loaned to them by the researcher to
take pictures of things related to their individual interests and their information experiences.
During this step, the children and the researcher created at least one PixStori together in order for
the children to become familiar with the app. The children and their parents were also given a
pictorial information sheet explaining the steps needed to create and upload a PixStori.
The researcher asked the children to use PixStori over a one-week period to take pictures
related to their individual interests and their information activities. In addition to taking
photographs, the researcher asked the children to record an audio message explaining what was in
the picture, why they chose to photograph what was in the picture, how it relates to their interest,
or anything else they felt they would like the researcher to know. The researcher and the children
also discussed ideas about the types of things the children could photograph. Each child was given
a participant number to enter when uploading their PixStoris in order to maintain confidentiality.
Photography is a method of data collection that helps to bring children’s perspectives to
the fore (Einarsdottir, 2005; Green, 2012) and positions children as experts in their own lives
(Clark-Ibanez, 2008). Using PixStori, the children could link audio-recordings to their
photographs, offering an opportunity to add explanatory commentary.
4.2.1.5 Compensation
This first research interaction typically lasted about an hour. At the end of this research
interaction, each child was offered a copy of Owl Boy to keep as compensation for participation in
this stage of the research study.
4.2.2 Stage 2: PixStori creations
The children created PixStories on their own time, at home and at other relevant locations
they visited, such as swimming lessons, hockey games, and the playground. The PixStories could
be uploaded to the designated web portal as they were created, or they could be saved to the device
and uploaded at a later date (see Fig. 2). In total, the children created 260 PixStories (see Figs. 3
and 4 for examples). All but six PixStories included audio commentary, ranging in length from 2
seconds to 142 seconds.
[Insert Fig. 2]
Figure 2. Screenshot of the PixStori app on the iPod used by The Rock. The Rock created 18
PixStories, including three related to cats and 15 related to hockey. His PixStories included
photographs taken at home and at a hockey tournament he attended with his father.
[Insert Fig. 3]
Figure 3. PixStori created by The Rock: “This is my cat rolling around. He has glowing eyes.”
3

PixStori is an app that allows users to take a photograph and then record an audio message to accompany the
photograph. After creating a PixStori, the image and accompanying audio can be shared with others via social
media, email, or via a designated web portal. For more detail, please see Barriage and Hicks (2020).

[Insert Fig. 4]
Fig. 4. PixStori created by The Rock: “This is the Level 1 prospect for the OHL draft, Quinton
Byfield.”
4.2.3 Stage 3: Photo-elicitation conversations
For those participants who uploaded PixStories to the web portal prior to this meeting with
the researcher, copies of the pictures were printed and the children could choose to discuss the
physical copies and/or the digital versions. For those participants who did not upload PixStories,
the children and the researcher based the conversation on the digital versions. As in Stage 1, the
children and parents decided together if the parents remained in the room during the photoelicitation conversation.
This stage of the research project served as an opportunity for the children to discuss the
photographs they had taken directly with the researcher, providing additional information to what
was included in the audio component of the PixStories. The children were asked to identify what
each picture was of, and then asked relevant questions in order to clarify and/or follow-up on the
information shared in each PixStori and its relevance to their interests and information activities.
The children were also asked to organize their PixStories into categories that were similar in some
way and to explain the categories they constructed.
Using children’s images as the basis for interviews gives children greater control of what
is discussed (Fargas-Malet et al., 2010; Walker, Schratz, & Egg, 2008) and may help to reveal
things that the researcher might have overlooked (Clark-Ibanez, 2008). The photographs also help
to lend structure to the interview setting, as well as keeping children’s interest (Clark-Ibanez, 2008;
Fargas-Malet et al., 2010). Additionally, discussion of the photographs allows children to guide
the interpretation of these images (Rasmussen, 2014; Walker et al., 2008). This method also allows
children to combine their verbal communication with visual representations of the ideas or objects
under discussion (Rasmussen, 2014), which may be particularly useful for children who may not
be comfortable with research methods that rely heavily on oral communication (Einarsdottir,
2005).
During the photo-elicitation conversation, The Rock was able to clarify and provide more
detail about the PixStories he created and the activities to which they relate. For example, The
Rock explained that several of his PixStories were created during “a PA [professional activity]
day” at school, when he and his father attended a hockey tournament in a nearby city and “watched
like two hundred different teams all play against each other.” He also provided more detail about
some of his information activities related to but not explicitly described in his PixStories. For
example, when reviewing the PixStori shown in Fig. 4, The Rock recounted an instance of
information seeking that occurred while he and his dad were at the hockey tournament; he said
“that’s the tallest player, he’s about 6’4”… My dad wrote that down… we looked it up ‘cause he’s
one of the tallest players. We just looked it up [via Google] and that’s what it said.” The Rock also
provided further insight into his PixStories when asked to categorize them based on similarities.
He organized his PixStories into six distinct categories, including those related to the composition
of the photographs, such as photographs that were taken from “far away” and those that were taken
of people “in the same places,” while other categories focused on the content of the images, such
as photographs of hockey players skating on the ice and those that depicted things that “can tell
you stuff,” including the hockey tournament program and a video game he plays on his PlayStation
3.

4.2.3.1 Compensation
The photo-elicitation conversations typically lasted about half an hour. The children who
uploaded PixStories to the web portal prior to the photo-elicitation conversations were given the
physical copies of the pictures to keep. Children who did not upload their PixStories to the web
portal prior to the photo-elicitation conversations were given access to digital copies of their
PixStories when requested. Each child was given a $10 gift card to a bookstore as compensation
for completion of this stage of the research study. Children and parents who completed all stages
of the research study also had their name entered in a drawing to win an iPod Touch.
4.3 Data Analysis
All research interactions but one were audio- and video-recorded; in one case, the parent
did not give permission for the initial research interaction to be recorded and the researcher instead
took notes throughout the book discussion and poster activity. The researcher also photographed
the posters that the children created to document these artifacts, as the children kept the originals.
The audio-recordings of the research interactions were transcribed verbatim by a transcription
service, with all transcripts reviewed by the researcher using the video-recordings to verify
accuracy and to incorporate relevant non-verbal communication, still images from the videorecordings, and photographs of the children’s posters. The researcher transcribed the audio
component of all PixStories. Parent survey responses, transcripts of research interactions, and both
the visual and transcripts of the audio components of the PixStories were imported into NVivo 11,
a qualitative data analysis program.
4.3.1 Analysis of textual data
The researcher analyzed parent survey responses and transcripts using the methods of
qualitative data analysis outlined by Miles, Huberman, and Saldaña (2014). In the first cycle of
coding, the researcher applied structural codes (Saldaña, 2016) to the data that aligned with each
of the research questions. In the second cycle of coding, the researcher analyzed the data using a
combination of in vivo, process, descriptive, and emotion codes (Saldaña, 2016) as relevant for
each research question, using the constant comparative method (Charmaz, 2014), followed by axial
coding. The researcher also conducted memoing throughout.
4.3.2 Analysis of images
As the posters and photographs utilized in this study were used primarily as “elicitation
device[s]” (Freeman & Mathison, 2009, p. 124) within the interview setting, analytic focus was
given to the children’s descriptions and discussions of their individual interests and information
experiences in the data analysis. The audio component of the PixStories were analyzed as
described above. The visual component of the PixStories were analyzed using a child-driven
content analysis based on the children’s descriptions of the images provided in the audio
component of the corresponding PixStori and in responses to relevant questions during the photoelicitation conversation (Rose, 2016). Specifically, the content of each image was coded based on
the children’s descriptions of the images, rather than the researcher’s interpretation of those
images. For example, in the audio portion of the PixStori as shown in the caption of Fig. 4, The
Rock states that the image is of a specific hockey player and thus only that hockey player was
included in the content analysis, and not the other objects or people in the image, such as the

referees, other players, or fans in the stands. Additionally, the categories described by the children
when examining their own photographs guided subsequent axial coding.
5. Discussion
5.1 Methodological strengths
As previously noted, each individual method of data collection used in this study had its
own specific advantages in exploring the information practices of young children. However, the
most significant strengths of this study came from the combination of these multiple methods of
data collection.
In addition to combining both parents’ and children’s perspectives in constructing an
understanding of young children’s information practices, the multiple methods of collecting data
directly with children enhanced their participation in the research process. Children who were
uncomfortable or not interested in one method of data collection were more engaged in the other
methods used. For example, participant Rarity talked very little during the book discussion and
poster activity and, during the photo-elicitation conversation, asked “how much more minutes”
she was to spend talking with the researcher. However, she made more PixStories than nearly all
other participants, and the audio components of her PixStories were much longer and more detailed
than those created by the other children. Star, on the other hand, was extremely enthusiastic during
the book discussion and poster activity, but only created five PixStories and seemed very
uninterested in subsequently discussing them with the researcher. By using multiple methods of
data collection, the children’s participation in the research process was not significantly hindered
if the children were not engaged in any one method.
Additionally, meeting with the researcher on multiple occasions allowed those children
who were particularly shy or nervous time to get used to interacting with the researcher and sharing
their thoughts about their interests and information activities. For example, Elsa was extremely
nervous when first meeting with the researcher and at the beginning did not want to complete the
poster activity. However, she made more PixStories than any other participant, and was much more
comfortable talking with the researcher during their second meeting. Several of the other children
also appeared more at ease with the researcher during the photo-elicitation conversation, as
compared to the initial conversation with the book discussion and poster activity. By allowing the
children opportunities to interact with the researcher over time, their participation was enhanced.
The poster activity and the PixStori app also proved to be successful methods of data
collection on their own, in addition to the strengths they provided when used together. The poster
activity provided substantial structure to the initial conversation between the researcher and the
children, facilitating quite lengthy conversations about the children’s information wants and
information activities as compared to the conversations that took place without this activity during
the pilot study. The poster, which the children took home after completing the activity with the
researcher, also appeared to function well as a reminder for the children of the PixStori task. The
children’s PixStories were much more closely related to the conversations the children had with
the researcher than was the case in the pilot study before this activity was introduced. Additionally,
the PixStori app enabled the children to have more control and ownership over the research
process, helping to solidify their role as experts on their own reality.
5.2 Limitations
Limitations of this research include those related to the specific methods of data collection
and analysis used in this study, as well as the homogeneity of the participant sample.

In data collection, the interests of Al, the main character in Owl Boy, may have influenced
the children’s responses to the researcher’s questions about their own interests. During book
discussions, children may relate their own experiences to the examples given in the story in ways
that mirror those examples quite closely (Green, 2012). This could have led more children to
describe interests in animals as opposed to other topics or activities. Future research could
incorporate multiple books that depict various types of interests to minimize the influence of any
one book or interest.
Additionally, the presence of the parents in the interview room may have influenced
children’s responses. Parents may interfere with the course of the conversation, as they may divert
discussion of topics that they do not want addressed and their children may choose not to discuss
certain topics in front of them (Mayall, 2008). However, particularly with younger children, the
presence of a parent also has the potential to enhance the child’s participation through increased
comfortability and familiarity (Mayall, 2008). Future research should consider the advantages and
limitations of parents’ presence in the interview room carefully.
There are also potential limitations related to parental influence on the creation of
PixStories, as some parents may have influenced what the children photographed and what they
said in the audio component of the PixStories. For example, in some of the children’s PixStories,
parents’ voices could be heard prompting their children’s responses. Since this activity was
completed on the children’s own time without the presence of the researcher, the extent to which
parents may have influenced this process is unknown. To address this limitation, future research
could ask parents to document their perceptions of any research activities that occur without the
researcher present; for example, keeping a record of how often children mention the assigned
research task, how often they engage in that task, and how much and in what ways parents or
siblings contribute to the task.
Finally, participants were predominantly white and from highly educated and high-income
households. Because of this, the findings from this study may not be transferable to children from
families with lower incomes and/or with less education, or to children from non-white families
(Alper, Katz, & Clark, 2016). While a multi-method approach to data collection was chosen for
the reasons detailed above, the need for repeated interactions with the researcher may have
discouraged participation from some families. For instance, some families may have been
unwilling or unable to commit to multiple meetings with the researcher due to parents’ work
schedules, caregiving responsibilities for their other children not involved in the study, or
availability of transportation. Examples of strategies to mitigate these potential barriers to
participation include providing free childcare for children who are not participating in the study as
well as compensation for transportation.
5.3 Recommendations for researchers
The following are a list of recommendations for researchers interested in working with young
children, based on the researcher’s experiences in completing this research. These
recommendations primarily focus on establishing trust and comfort with the child participants
throughout the research process, which in turn allows for the elicitation of rich descriptions of
children’s experiences:
• Pilot specific methods of data collection to determine suitability for the chosen age
group and specific research questions under investigation.
• Involve children from the very beginning of the parental consent process, explaining the
study and expectations of their participation jointly to both children and their parents.

• Invite children to assist in setting up and turning off any video- or audio-recording
equipment to help build rapport and establish the children as partners in the research process
(Carey, McKechnie, & McKenzie, 2001).
• Incorporate an “ice-breaker” activity in the beginning of the research interaction (some
type of low-stakes interaction between the child and the researcher that gives the child time
to become more comfortable interacting with the researcher).
• Treat children’s responses with seriousness and respect; this is crucial at all times,
including in any interactions that involve both the children and their parent(s).
• Respect children’s decisions to not participate in any given aspect of the research study,
acknowledging differences in children’s participation and communication preferences and
their agency within the research process (Hill, 2006).
6. Conclusion
In response to the need for research exploring young children’s engagement with
information from the perspective of the children themselves, a participatory, multi-method
approach to data collection and analysis was developed. By utilizing child-centered methods of
data collection and analysis, this study provided a unique approach to understanding the ways in
which young children experience information. As Greene and Hill (2005) argue, “without some
kind of access to the content of a person’s experience, we have a very incomplete account, from a
scientific perspective, of what it is that causes any person, adult or child, to act as they do” (p. 2).
Exploring young children’s engagement with information from their own perspectives is a first
step to gaining a richer understanding of their information practices.
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